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Introduction

As higher education researchers, we place certain principles of assessment with high regard, for example the
Idea that assessment Is authentic has been of great importance in recent years [1]. This is not always reflected In
students' attitudes to assessment. This may be due to students prioritising good grades over the long-term
learning and skill development that assessment provides [2]. This poster explores this by detailing findings from
focus groups of Physics undergraduate students, investigating their perceptions on learning and assessment.

Focus Groups on Assessment

 First focus group (FG1) investigating student opinions on learning and assessment (L&A)

« Second focus group (FG2) focusing on how students prepare for assessment, but resulting in broader L&A
themes which were comparable with the first focus group

 Important to note that the second focus group had different goals to the first, so data may not be perfectly
comparable

« Both focus groups coded according to sixteen values for assessment design by Brown, Race and Smith [3] and
additional codes were created for other common themes [4].

« Codes were split into three categories depending on their role in assessment — Admin, Characteristic, & Impact,
shown in Figure 1
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Main Findings clarity of the other data.

 Students feel that exams do not aid their long-term learning as much as other assessment types, for example
reports and presentations of project work

 Students have a greater focus on Admin and Impact assessment features, rather than Characteristic ones

 Researchers/educators and students place principles at different levels of importance due to their varying goals
of assessment

Students feel different assessment types change their learning practice and thus impact their long-term learning
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